Relational Trust 
In the current assessment policy environment, and in the context of standards-based reform, schools are increasingly aware of the need to re-culture and to become interdependent work environments.  Interdependence relies on cooperation and collaboration.  
Cooperation:  Cooperation is the positive disposition toward interdependence that implies a belief that “we are better together,” and “none of us is as smart as all of us.”  
Collaboration:  Collaboration can be viewed as the skills, practices, and processes that support cooperation.  The attitude of cooperation is not sufficient to create interdependence.  We need collaborative skills and processes to translate a cooperative attitude into action.  Trust is essential for cooperation.  
In other words, people cooperate with people they trust. People may comply with people they do not trust but people do not cooperate with people they do not trust.
Relational Trust:  While there are multiple types of trust, the type of trust that seems to matter most in schools is relational trust. Relational trust is unique in that it is demonstrated and discerned during interactions. It does not build up in a social bank of debits and credits. It matters in each and every interaction. Additionally because it lives in interactions, it’s necessary for staff members to have interactions with each other in order to experience relational trust.   It’s crucial for schools to establish time for collaborative interactions among staff in order to build the type of trust necessary to develop and sustain effective professional learning communities.  
Four qualities of relational trust are as follows:

      Competence:  Faith in one’s own abilities and the abilities of others

Respect:  A genuine interest in other people’s points of view
Integrity:  We do what we say and say what we do
Personal regard:  Kindness, care, and empathy
Each of these qualities needs to be demonstrated and discerned in interactions among staff.  If these qualities are not demonstrated and discerned in an interaction, trust is diminished and it becomes more difficult to develop and sustain professional learning communities.  When these qualities are demonstrated and discerned, trust is increased.  In order for trust to increase to a level sufficient to be a resource for school improvement, the majority of interactions need to develop trust. 

